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ABSTRACT 
 

This research was to study the perception of teachers and Principals on professional development 
needs, types, impacts, and challenges faced by surveying their views of them under Trashigang 
Dzongkhag. The objectives were to study the perception of teachers and principals on the most 
needed PD programs, that have produced the highest impact on teachers' knowledge of teaching, 
and challenges faced in professional development programs. The researcher used structured 
interviews and PD document analysis to apply qualitative research techniques. The study used a 
case study design and random sampling. Crest well's six steps of thematic analysis of the data 
were followed by applying color coding of the interviews and documents. Questionnaires were 
distributed to teachers and principals through the mail.  
Findings indicated that the most needed professional development programs for teachers were ICT, 
21

st
-century teaching pedagogies, subject content, action research, effective communication, 
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curriculum instruction, and place-based education. It indicates that attending professional 
development has impacted teaching skills, professional growth, subject delivery, and producing 
competent learners. It revealed that they had faced the most challenges in attending professional 
development programs due to time constraints, limited resources, lack of opportunities, qualified 
facilitators, and nomination of the right participants for the program. Limited financial resources and 
workload hamper teachers from participating in the professional development program. 
 It is recommended that the Ministry of Education, Dzongkhag Education office, and schools ensure 
that PD programs must be strictly scheduled on suitable days to focus more on Content and 
pedagogical development of PD for teachers. 
 

 
Keywords: Challenges; impact; professional development; subject content; teachers’ needs. 
 

ABBREVIATIONS 
 
CBIP  : Cluster-based In-service Program 
DBIP  :  Dzongkhag-based in-service Program 
EPGI  : Education Policy Guidelines & Instructions 
ICT  :  Information and Communication Technology 
INSET  : In-service Education of Teachers  
MoE  : Ministry of Education 
NBIP  :  National-based in-service Program 
PD  : Professional Development 
SBIP  :  School-based in-service Program 
THRP  : Teacher Human Resource Policy 
TRCBIP : Teacher Resource Centre Base Inservice Program  
TALIS  : Teaching and Learning International Survey 
PDP  : Professional Development Program 
HoD  : Head of Department 
OECD  : Organization for Economy Cooperation and Development 
BPST  : Bhutan Professional Standard for Teachers 
B. Ed   : Bachelor of Education 
PGDE  : Post Graduation Diploma in Education 
M.Ed.  : Master in Education   
MA  : Master of Arts 
PBE  : Place-Based Education 
PR  : Principal 
TR  : Teacher  
  

1. INTRODUCTION 
 
Recognizing that the quality of education 
depends on the quality of teachers. The MoE 
developed the [INSET] Master Plan to create a 
systematic approach to providing continuous 
professional development to the in-service 
teachers of Bhutan. As a result, the Teacher 
Human Resource Policy [1] and the Master Plan 
for In-service Education of Teachers [INSET] 
mandate that every teacher receive a minimum 
of 80 hours of need-based PD program per year 
organized at the school-based Inservice program 
[SBIP], cluster [CBIP], Dzongkhag based 
Inservice program [DBIP], Teacher Resource 
Centre based Inservice program/Cluster based 
Inservice program [TRCBIP/CBIP], national 
based Inservice program [NBIP], and 

international levels. Also, School Performance 
Management System (n.d.) says every teacher 
must have at least 80 hours of the professional 
development program. Professional development 
for teachers in Bhutan is well delivered through 
different programs that develop an individual’s 
skills, knowledge, expertise, and other 
characteristics as a teacher. The Bhutan 
Professional Standard for Teachers (2014) and 
the Ministry of Education have also closely 
worked on different programs and guided the 
schools in the nation in implementing 
professional development programs for teachers 
at various levels. Teachers get professional 
development at different levels to learn, grow and 
update their careers. The mandatory sessions 
and workshops are what spread information and 
inspire teachers in the field. 
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There is increasing awareness that teachers 
must be carefully recruited and professionally 
developed throughout their careers to be 
effective [2,3]. Similarly, developing an effective 
means of supporting and retaining teachers is 
crucial to creating a quality learning environment 
for students and a supportive work environment 
for teachers [4,5]. Further, professional 
development is necessary to fill in the gaps in the 
skill sets of new teachers and to continue to 
develop the expertise of teachers [4]. 
Professional development is necessary for all 
teachers to keep abreast and updated with the 
current changing practices of the system to meet 
the needs of the students. According to Guskey 
and Yoon [6] student’s success depends on the 
teacher’s activeness with well-planned 
professional development activities. Improving 
teaching in the classroom does not appear to be 
modifying the subject professional development.  
It must be collaborative, long-term, and content-
driven. Research also stresses that to be 
successful; teachers need professional 
development which is a sustained, intensive 
effort to improve teaching and learning [7]. 
Researchers have found design elements of 
professional development programs that are 
thought to help teachers learn the most. These 
include a strong focus on content, inquiry-based 
learning approaches, collaborative participation, 
and coherence with school curricula and policies 
[8,9]. Moreover, the Bhutan Education Blueprint  
recommends the establishment of a Professional 
Division in line with the THRP and INSET Master 
Plan [1], to conduct relevant and continuous 
professional development programs, and allocate 
a separate budget for professional programs. 
Therefore, Saturdays were dedicated to 
professional development programs for teachers 
and other school activities. 
 

Thus, the study will cover professional 
development needs and perceived impacts. The 
teachers are also allowed to identify the 
problems that prevent them from attaining their 
desired professional development. 
 

1.1 Background of the Study 
 

The amount of centrally initiated professional 
development for teachers has grown significantly 
over the previous ten to fifteen years, according 
to Maxwell and Laird [10]. According to the 
official policy, teachers who participate in NBIPs 
[Nationally-Based In-service Programs] should 
bring ideas and experiences shared by other 
colleagues [at NBIPs] and then go back to their 
schools and share with their colleagues through 

SBIPs [School-Based In-service Programs]. 
Although this technique is reasonably 
inexpensive, its usefulness is still in doubt. 
Furthermore, the in-service strategy, in which 
central curriculum efforts predominate the NBIPs' 
content, is congruent with Bhutan's overall 
administrative style of managing education [11-
13]. The King's support for the decentralization of 
government is likely to have a growing effect on 
education as district and regional staff gain 
knowledge and influence in the local 
communities.  
 
Professional development [PD] is essential for 
teachers to attain sustainable education. 
According to Mohammadi and Moradi [14], 
exploring teachers’ perceptions could be a 
significant endeavor as teachers’ beliefs impact 
their classroom practices, impacting student 
learning and, thus, having educational 
implications. Therefore, this study will investigate 
the fundamental issue of professional 
development and workshops that train teachers 
to promote sustainable professional growth. The 
study will examine teachers’ beliefs and attitudes 
toward professional development programs. 
 
Teachers’ beliefs about good teaching are 
reflected in their everyday teaching practice and 
affect their decision-making in the classroom. 
The new curricula would never be implemented if 
teachers did not support them. According to 
Akbari and Tajik [15] and Gao and Ma [16], it is 
crucial to find out if teachers are mentally ready 
to make the changes needed to meet the 
educational goals of modern society. 
 
The findings of this study will demonstrate that 
beliefs about PD can change. The professional 
development workshops will significantly shift 
teachers’ and principals’ beliefs. It will guide the 
higher authorities to plan an effective PDP for the 
teachers in the field. In addition, the results will 
reveal that the participants recognize and 
customize professional development programs 
with its framework as a beneficial tool to be 
included in the professional development 
programs. The study will have some pedagogical 
implications that can be used in education to help 
people keep getting better professional 
programs.  

 

1.2 Primary Question 
 
What are the teachers’ and Principals’ 
perceptions of professional development need 
types, impacts, and challenges?  
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1.3 Sub-research Questions 
 

1. What are the teachers’ and principals’ 
perceptions of the most needed 
professional development program? 

2. What forms of professional programs have 
produced the highest impact on teachers’ 
Knowledge of teaching? 

3. How are the teachers’ perceived 
challenges to their participation in 
professional Development?  

 

1.4 Significance of the Study 
 
The primary significance of this research is to 
ascertain the perception of teachers and 
principals on professional development. Firstly, it 
aims to find the most needed professional 
development program and the types of PD 
offered and required in the future. Secondly, to 
determine the impact on the teachers' knowledge 
of teaching gained from the professional 
development program offered. Thirdly, determine 
the teachers' challenges in participating in the 
professional development program.  
 
Further, the findings of this study will 
demonstrate that beliefs about PD can change. 
The professional development workshops will 
significantly shift teachers’ and principals’ beliefs. 
It will guide the higher authorities to plan an 
effective PDP for the teachers in the field. In 
addition, the results will reveal that the 
participants recognize and customize 
professional development programs with its 
framework as a beneficial tool to be included in 
the professional development programs. The 
study will have some pedagogical implications 
that can be used in education to help people 
keep getting better professional 
programs. Accordingly, the researcher will 
recommend improving the professional 
development program under Trashigang 
Dzongkhag. 
 

1.5 Objectives of the Study 
 

 To study the teachers’ and Principals’ 
perceptions of professional development 
need types, impacts, and challenges. 

 To study the forms of professional 
programs that have produced the highest 
impact on teachers’ knowledge of 
teaching. 

 To provide relevant recommendations to 
stakeholders for further improvement of the 
professional development program. 

 2. LITERATURE REVIEW 
 
Teacher professional development is considered 
an important vehicle to improve teacher 
competencies, particularly given the changing 
dynamics and development in education [17]. 
Additionally, the research has found that Teacher 
Professional Development (PD) has gathered 
sufficient momentum as a significant predictor of 
quality of learning Professional development 
should provide an essential tactic for improving 
schools, increasing teacher quality, and 
improving student learning [18,19]. Similarly, the 
National Staff Development Council (2001) 
stresses that professional development is rapidly 
viewed as high-quality ongoing training programs 
with intensive follow-up and on-the-job support. 
In addition, According to a 2013 Bhutanese study 
on teachers' job satisfaction, 86% of teachers 
viewed ongoing professional development as 
being of utmost importance. In the same study, it 
was found that 13% of teachers had never 
participated in a school-based in-service 
program, while 30% of instructors had never 
participated in a national-based in-service 
program (NBIP) (SBIP). Furthermore, Hill, 
Beisiegel, and Ja [20] provided evidence-based 
results to show that professional development is 
significantly linked to student achievement. 
These findings and similar reported evidence 
point to the impact of developing teachers’ 
competencies [21]. Moreover, quality 
professional development can lead to critical 
qualitative outcomes such as creating positive 
school culture, improving in individual teacher 
skills, and developing opportunities for peer 
learning [22]. To update their knowledge and 
skills, teachers who attended national-level in-
service [NBIP] and Dzongkhag-based in-service 
programs [DBIP] shared their new ideas with the 
teachers. Also conducting the School-Based In-
service Program [SBIP] despite the limited 
resources, time allocation, content, and delivery.  
 

2.1 Need for Professional Development 
Programme  

 
Professional development programs for teachers 
are needed to enhance the quality of teaching 
and learning to promote a standard of education 
in Bhutan. Further, to strengthen the quality 
delivery of teaching and learning to the students. 
95% of Bhutanese teachers who participated in a 
national study in 2013 said that professional 
development was the most significant element 
influencing teacher quality [1]. Moreover, Evers 
et al. [6] stated that activities dealing with 
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teaching strategy support, information on where 
to search for needed resources, classroom 
management, and parental involvement. In 
addition, Daresh [23], also stated that beginner 
teachers need to plan classes, manage student 
behavior, and work within district rules. 
Therefore, the concerned organizations and 
institutes should have concerns about the 
professional development of teachers to raise the 
quality of teaching and learning. NSDC (2007) 
created a set of nine standards that all 
professional development should follow. They 
are content knowledge, good teaching, research-
based learning, collaboration, different learning 
needs, student learning environments, family 
involvement, evaluation, data-driven design, and 
teacher learning. Similarly, professional 
development in Bhutanese schools is also given 
the priority of different standards to be 
implemented in schools as per the needs of the 
teachers to benefit students. Teachers need to 
be empowered to further develop expertise in 
subject matter content, technologies, and other 
essential elements that lead to high standards of 
quality teaching [24, 19]. These would lead the 
teachers to be more strategic and practical 
models while delivering the lessons in actual 
classroom teaching. Teachers learn best through 
professional development that addresses their 
needs [21]. Therefore, professional development 
needs many different programs with activities 
that focus on students with special needs and 
managing the classroom. Similarly, other 
activities involve designing curriculum and unit 
planning [8,25]. The Education Blue Print (2014-
2024) stated that school leaders need adequate 
training before the appointment and continued 
professional support throughout their service, 
particularly on the vital dimension of instructional 
leadership styles and skills. Principals also need 
intensive induction and continuous professional 
development programs to make them influential 
leaders in the school to fulfill the mandates of the 
Ministry of Education for every teacher to receive 
a minimum of 80 hours of professional 
development in a year. 
 
According to the OECD report Teachers Matter: 
Attracting, Developing, and Retaining Effective 
Teachers (2005) stated that research determines 
effective professional development. It indicates 
that teachers need to be active agents in 
analyzing their practice in light of professional 
standards and their student progress. 
Professional development programs must 
develop intellectual autonomy, capacity, and a 
deeper understanding of the content they are 

expected to teach and are geared towards 
teaching for understanding. Professional 
development for teachers should be continuous 
and dynamic, with new ideas, thoughts, and 
developments in education, raising their prestige. 
Teachers are the cornerstone of the education 
system. Must constantly update and upgrade 
new knowledge, teaching strategies, and 
techniques through a refresher and advanced 
courses for effective classroom delivery. 
Furthermore, McKinsey (2007) has reported that 
the quality of education cannot exceed the 
quality of teachers. In addition, Hargreaves and 
Fink (2003) stated, "Sustainable improvement 
requires investment in building long-term 
capacity for improvement, such as the 
development of teachers’ skills, which will stay 
with them forever, after the project money has 
gone" (p. 3). Systematically, the term 
sustainability in professional development for 
teachers refers to the capacity to achieve 
durability in effective teaching practice. The 
primary consideration of sustainability comes 
from achieving shifts in knowledge, skills, and 
attitudes that contribute to lasting change in 
quality teaching and learning practices. 
Simultaneously, professional development for 
teachers ensures access and equity in 
professional development for all teaching 
professionals. 
 

2.2 Types of Professional Development 
Programs 

 
There are varieties of professional development 
programs that cater to the needs of the teachers 
in the field according to the TALIS (2013), 
included in its survey nine different choices: 
courses/workshops, education conferences or 
seminars, qualification programs, observation 
visits to other schools, and participation in 
characteristics. As mentioned, Bhutan’s 
professional development programs focus 
primarily on subject content through national-
based in-service programs, Dzongkhag-based in-
service programs, and school-based in-service 
programs. Concerning the duration of 
professional development activities, on average, 
there was no statistically significant difference 
between male and female teachers across 
participating countries. On average, teachers are 
now compelled to attend the in-service 
professional development program for different 
levels as per the standard developed by the 
Bhutan Professional Standard for Teachers 
[BPST] by the Ministry of Education. 
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A study by Amanulla and Aruna [26] revealed 
significant differences between male and female 
teachers, government and private school 
teachers, and more experienced and less-
experienced teachers in the mean scores of 
items related to professional development. In 
contrast, Alade and Odebode [27] showed that 
age, gender, educational qualification, and years 
of teaching experience had no significant 
influence on the benefits derived by teachers 
from the Professional Development Program. 
Further, Sagir [28] showed mixed results 
regarding the difference between male and 
female teachers regarding particular professional 
development needs. In this situation, no 
significant differences were observed in teacher 
views regarding their professional development 
needs in most of the categories. The study also 
reveals that teachers need professional 
development at all levels to promote teaching 
and learning for the benefit of the younger 
generation.   
 
Garet et al. [8] assert that longer professional 
development activities are more likely to provide 
opportunities for an in-depth discussion of the 
content, pedagogy, and student conceptions and 
misconceptions. The authors also suggest that 
activities that extend over time are more likely to 
allow teachers more time to try new practices in 
the classroom and obtain feedback on their 
teaching [18,29]. The professional development 
program provides teachers with new skills and 
pedagogies for effective curriculum 
implementation. It reinforces their ability to work 
collaboratively and collectively to achieve 
educational goals and move the country forward. 
The programs are designed for shorter or longer 
duration as per need, with more subject-area 
content focus and more opportunities for 
effective learning based on effective professional 
programs. 
 

2.3 The Impact of the Professional 
Development Program 

 
The professional development program 
significantly impacts teachers and students for 
teaching and learning purposes. Moreover, 
Poskitt [30] stressed that participation in 
professional development impacts the teachers' 
ability to acquire and develop knowledge and 
skills. Additionally, Gabriel, Day, and Allington 
[31] also noted the importance of emotional 
intelligence skills to good thinking, planning, and 
dealing with students and colleagues. Similarly, 
Desimone [32] notes the importance of the 

positive impact of professional development on 
the teachers’ ability to decide on and implement 
valued changes in teaching. In this way, a 
professional development program boosts the 
confidence and credibility of the teachers in the 
organization. It also expands the knowledge 
base and provides networking opportunities. 
Furthermore, it keeps professionals focused on 
their skills and open to future career 
opportunities. 
 
According to Powell, Terrell, Furey, and Scott-
Evans [33] professional development have both 
immediate and long-term impacts. It states that 
the teachers get better knowledge and skill, 
which helps them evaluate their practice's 
effectiveness. Likewise, Harris, Cale, and 
Musson [34] reported that professional 
development helped teachers to experience an 
immediate positive impact on their perceptions of 
physical education. Further, participation in 
professional development programs is believed 
to have some impact on the teachers’ ability to 
acquire and critically develop the knowledge, 
skills, and emotional intelligence essential for 
good professional thinking, planning, and 
practice with their students and colleagues 
through every phase of their teaching profession 
[31]. Some studies noted that the long-term 
impact of professional development has to do 
with developing greater confidence in their 
practice [35,34,36]. Therefore, Bolam [37] 
stresses the impact of professional development 
on leadership behavior so that teachers can 
educate their students more effectively, thus 
achieving a desirable balance between 
individual, school, and national needs. 
 

2.4 Challenges for Participating in 
Professional Development Program 

 
Teachers face many challenges in their 
participation in professional development 
programs. They face challenges regarding 
human motivation and communication. Perhaps 
they are faced with an indifferent attitude towards 
education and professional training. 

 
The availability of collaboration, time, long-term 
commitment, and resources is essential for the 
successful implementation of professional 
development [38]. Many believe that the intensity 
of participation in professional development 
programs partially results from the backing 
teachers get to participate in them or the type of 
barriers they encounter [39,40]. The allocation of 
resources for teachers for professional 
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development is found challenging by the 
organization, though teachers find time to 
participate in the program. On the other hand, 
Drage (2010) recommended that restructuring 
the teacher’s work to create “mental space” was 
highly required to meet the challenges they face. 
Most of the challenges they face to their 
fulfillment include time, accessibility, staff 
motivation, marketing, advertising, and financial 
issues [41]. 
 
Therefore, age, staff shortages, unsupportive 
managers, staff attitude, availability of programs, 
work pressure, family commitments, unsafe 
environments, and participation on their own time 
are also identified as challenges [42]. 
 

3. METHODOLOGY 
 
The study would explore the perceptions of 
teachers and principals on professional 
development needs, types, impacts, and 
challenges under Trashigang Dzongkhag. The 
methods and techniques in this study would 
employ research design, population and 
sampling, research instruments, and data 
analysis. 
 

3.1 Research Design and Approach  
 
There were five designs in the qualitative 
approach. The researcher has used case study 
design as it was the best way to take an 
interpretive stance in this research and was the 
best fit for the nature of the research question. 
The qualitative research approach was used as it 
helps to unravel the feelings of people’s 
experiences and perceptions through 
understanding the world from subjective points of 
view [43]. So, the qualitative research method 
allows researchers to change how they collect 
and analyze data. Thus, the researchers have 
adopted a qualitative approach for the study.  
 
Thus, the researcher used a case study as a 
strategy of inquiry in this study to explore a 
phenomenon that has within the context using a 
variety of data sources. It ensures that the 
researcher looks at the topic through various 
lenses, allowing them to find and understand 
many different sides. 
 
The questionnaires were distributed to the 
teachers and principals under the Trashigang 
dzongkhag through google docx. Qualitative data 

was collected through a structured interview         
with principals and teachers from all levels of 
schools. 
 

3.2 Population and Sample  
 
The study used non-probability purposive 
sampling. The target population for this study 
was teachers and principals from primary, 
middle, and higher secondary schools under 
Trashigang Dzongkhag. The researchers have 
chosen 40 teachers (20 male and 20 female) and 
40 principals, irrespective of gender. The 
researcher employed structured interviews with 
teachers and principals. Each structured 
interview survey lasted about 30 to 40 minutes. 

 

3.3 Data Analysis 
 

Data analysis is the systematic application of 
statistical and logical approaches to explain and 
illustrate, summarize, and evaluate data 
(Creswell, 2008). Similarly, there are several 
methods used for data analysis in qualitative 
research. However, there are some commonly 
used methods, as mentioned in Creswell and 
Creswell [43], that qualitative researchers 
typically work inductively, building patterns, 
categories, and themes. It benefited researchers’ 
work by allowing them to switch back and forth 
between topics and databases until they had built 
a comprehensive set of themes. When the data 
provided were words and descriptions, it is a 
qualitative data analysis. Inductive qualitative 
data analysis was the best way to look at this 
data type [43]. Further, Butina [44] stated 
that inductive analysis is one form of qualitative 
data analysis. Therefore, color coding was 
employed for different responses but the same 
for similar ones. Thus, the thematic analysis 
method was applied to analyze the data. 
Furthermore, thematic analysis is a method of 
analyzing inductive qualitative data. In addition, 
thematic analysis is a good approach for 
researchers to try to find out something about 
people's views, opinions, knowledge, and 
experiences from qualitative data such as 
interviews, transcripts, social media, profiles, and 
survey responses. The thematic analysis is a 
flexible method that can be adapted to many 
different kinds of research. Therefore, 
researchers have applied thematic data analysis. 
The data were analyzed using six steps of Crest 
well's thematic analysis, categorizing them into 
different themes.  
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4. RESULTS 
 

This chapter presents the results and discussion 
of the research topic: Perception of Teachers' 
and Principals' Professional Development 
Needs, Types, Impacts, and Challenges: The 
case study under Trashigang Dzongkhag. The 
qualitative data analysis was done based on the 
thematic results obtained from the structured 
interview and PD documents of different schools. 
This section starts with a profile of the teacher's 
and principals' demographics and then moves on 
to an analysis of the qualitative data. 
 

4.1 Demographic Profile 
 

The study collected case study qualitative data 
from 40 teachers and 40 principals from 
Trashigang Dzongkhag. In the case study, there 
were 20 male and 20 female teachers with 
varying experiences in the teaching profession. 
In addition, this study also collected qualitative 
data from 40 principals and vice principals, who 
were all male since there was not a single female 
principal in the Dzongkhag. 
 

Furthermore, the qualifications of the participants 
were considered necessary in the study. The 
participants were from B.Ed, PgDE/PgCE, and 
M.Ed/MA. 
 

4.2 Teachers' and Principals Perception 
of the Most Needed Professional 
Development Program 

 

4.2.1 Introduction 
 

The study presents the themes of the seven 
most needed professional development 

programs expressed by the teachers and 
principals under Trashigang Dzongkhag. Each 
finding on the theme is narrated as per the data 
collected.  The seven themes have their result 
obtained from the structured interview and 
analyzed to recommend further improvement of 
the PD program for the teachers in the future. 
 
4.2.2 Professional development on ICT 
 
There are similarities between teachers’ and 
principals’ percept of the need for professional 
development [PD] programs. The majority of the 
teachers like to have PD programs to enhance 
their teaching skills by incorporating ICT (Tr 1; Tr 
4; Tr 5;Tr 6; Tr 8; Tr 9; Tr 12; Tr 13; Tr 14; Tr 15; 
Tr 19; Tr 20; Tr 21; Tr 23; Tr 27; 28; 29; 31; 33; 
34; 36; 37; 38; 39). On the other hand, few 
teachers expressed that all the teachers across 
the country undergo thorough PD on the use of 
ICT as it is necessary and cannot compete with 
the rest of the world. Other than that, it is a must 
to have a refresher course on teaching 
strategies, skills, and assessment (Tr-1, Tr-9, Tr-
13, Tr-18, Tr-23). Most of the school Principals 
pointed out that ICT is an essential required skill 
by all the professionals in the field of teaching to 
interact with students across the globe. 
 
All most all the participating schools have 
expressed that the application of ICT in teaching 
and learning is enhanced through the PD 
program timely to fulfill the needs of teaching and 
learning. The use of online ICT interactive tools 
and maintaining the records using ICT is 
encouraged and further strengthens the PD 
programs in future ICT. 

 
Table 1. Demographic representational of the case study participants 

 

Gender Number of participants Percentage 

Male 60 75 
Female 20 25 
Total 80 100 
Qualification   
B.Ed 35 44 
PGCE/PGDE 25 31 
M.A/M.Ed 20 25 
Total 80 100 
Teaching Experiences    
Below 5 years 15 18.75 
6 to 10 20 25 
11 to 15 15 18.75 
16 to 20 10 12.5 
21 and above  20 25 
Total 80 100 
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4.2.3 Professional development on 21
st

 -
century teaching pedagogies 

 
Most teachers shared that PD on 21

st
-century 

teaching pedagogies was crucial for them. 
Similarly, most principals shared that teachers 
must be well-equipped with 21

st 
-century teaching 

pedagogies.    
 
In addition, the PD documents of schools (B, C, 
F, G, H, I, J, L, and P) have recorded that the PD 
on 21

st
-century teaching pedagogies is taken 

care of and share the ideas depending on the 
situation whenever required by the teacher for 
the welfare of the students. The finding shows 
that these schools consider that the teaching 
pedagogies of the 21

st 
Century are highly needed 

to prepare the teachers professionally sound to 
produce competent students globally fit to 
overcome the challenges ahead. However, it is 
found that most of the PD documented records 
do not show the significant PD that was provided 
to the teachers on the pedagogies of 21

st
-century 

teaching. 
 
4.2.4 Professional development on the 

content of the subject 
 
Few principals and teachers shared that they 
need PD on the content of subjects. Further, Pr-
20 stated that professional development on 
teaching content must be focused. Likewise, Pr-
21 focused on frequent orientation and seminars 
on contents are required for the teachers.  
 
PD programs are necessary for our teachers in 
the field to ensure that teachers possess the 
required knowledge and skills. Most teachers 
have a common understanding of the PD 
program required and its purposes. PD program 
helps to enhance proper teaching for the 
wholesome development of individual students, 
learn new things and enhance skills, uplift 
teachers' professional knowledge, better 
classroom delivery and dealing of children's 
behavior; update the professional standard of 
teaching and enhance the learning and bring a 
positive mindset in learning as well as in mentor.  
Furthermore, PD promotes continuous learning 
in teaching; upscales the required skills and 
pedagogy; team building, and unity and content 
up-gradation (Tr-30). 
 
Similarly, most principals have the same notion 
of conducting PD programs in schools. PD 
programs enhance knowledge and the holistic 
development of individuals and discuss and 

share individual strengths; capacity building of 
the teachers. Upscaling the content and 
pedagogical skills of the teachers, enhancing 
their competency, and making a lifelong impact 
in the lives of the learners were common 
understandings of the purpose of the PD 
program.   
 
Contrary, a few schools (C, D, E, G, H, and J) 
stated that the PD on the content of the subject is 
continuously provided to promote quality 
teaching and learning. The schools aim to 
conduct the PD on the subject's content annually 
and make it more effective for the learners. 
Therefore, the result shows that not all schools 
that took part have emphasized on providing PD 
to improve the content of the subjects beyond 
just knowing the facts.  
 
4.2.5 Professional development on action 

research 
 
The majority of the teachers shared that PD on 
action research is required. Action research and 
research-based teaching-learning were common, 
aligning with the teachers’ perceptions. The 
school Principals also shared that the action 
research PD is required to find out the reality of 
the school’s teaching and learning and 
strengthen the school’s quality of Education.   
 
PD documents of schools (C, D, E, G, H & J) 
recorded that PD on action research is provided 
at the very beginning of the academic year.  To 
perform the research by the teachers for the 
quality delivery of the teaching and needs to train 
the incoming teachers annually forming the 
research team. The mentioned schools in the 
alphabet revealed that PD on action research is 
the most needed for every teaching professional. 
However, a few participating schools (A, B, F, 
and I) have not given PD on action research. 
 
The finding reveals that some schools in the 
district should provide PD on research to help the 
teachers adjust to the demand and changing 
time by mushrooming together with the rest of 
the teacher colleagues. 
 
4.2.6 Professional development on effective 

communication 
 
The classroom is the best teaching place where 
most students interact and communicate daily 
with the teachers. Most participants revealed that 
the PD on effective communication is the most 
important skill teachers must undergo to enhance 
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their teaching skills and emotional intelligence 
and upscale the teaching pedagogy and 
children's learning. It stated that effective 
communication is a must for teachers to have the 
capability to proliferate persisting learning of 
teaching skills and ensure access and equity of 
professional development for all teaching 
professionals.  
 
Similarly, the majority of the school Principals 
also rightly pointed out that effective 
communication is the most fundamental skill 
required for classroom teaching and learning to 
enhance the instruction delivery. On the contrary, 
only four schools (D, F, G, and H) have recorded 
that School-Based In-service programs are PD 
on effective communication for the teachers to 
develop language skills and benefit the students. 
These schools recommend that effective 
communication PD be strengthened and 
continue to benefit both teachers and students.  
Even though the teachers and principals at most 
of the participating schools know how important 
and needed PD on effective communication is, 
most of them have not done it. 
 
Therefore, the findings disclose that the required 
PD for the teachers was not given, and it shows 
the truth of how it mismatches in reality. 
 
4.2.7 Long-term professional development on 

curriculum instruction 
 
The long-term PD on curriculum instruction has 
been seen as the most important factor by the 
teachers across the schools under Trashigang 
Dzongkhag to gear the learners for quality 
education. Moreover, develop skills and get more 
knowledge and time for practice based on the 
context of the situation. Most teacher 
respondents (Tr 1; Tr 2; Tr 4; Tr 5; Tr 7, Tr 8, Tr 
9, Tr 10,  Tr 12, Tr 13, Tr 14, Tr 15, Tr 17, Tr 18, 
Tr 19, Tr 20, Tr 22, Tr24, Tr 25, Tr 26, Tr 27, 
Tr.28, Tr 29, Tr 30, Tr 31, Tr 32, Tr.33, Tr 34, Tr 
35, Tr 36, Tr.37, Tr.38, Tr 39, Tr.40) revealed 
that long term PD on pedagogical methods 
benefits both teachers and students to gain 
knowledge and skills required in their day to day 
life. Furthermore, long-term PD, such as 
planning, seminars, workshops, or training 
programs is to be focused more since it is 
valuable for teachers who last for longer and 
need not update within a short time. It is an 
opportunity to learn in-depth about the subjects 
which can upscale the students' learning. Few 
teacher respondents (Tr 3, Tr 6, Tr 11, Tr 16, Tr 
21, Tr 23) also shared that long-term PD on 

curriculum instructions will have lasting impacts 
on teachers' evolutionary knowledge and 
acceptance.  
 
Similarly, the Principal respondents (Pr 1, Pr 2, 
Pr, 3, Pr, 5, Pr, 6, Pr, 7, Pr 8, Pr 9, Pr 11, Pr, 13, 
Pr 14, Pr 15, Pr 16, Pr 17, Pr 19, Pr 20, Pr 21Pr 
22, Pr 23, Pr 24, Pr 25Pr.26, Pr 27, Pr 28, Pr, 29, 
Pr 30,Pr, 31, Pr, 32, Pr 33, Pr 35, Pr 36, Pr 37, 
Pr 38, Pr 39, Pr 40 ) also shared that the PD on 
curriculum instruction should be focussed in this 
era since teacher gets hands-on experience to 
unlearn, learn and relearn of the subject content 
as the world is becoming increasingly 
competitive and constantly changing. Therefore, 
Professional Development [PD] in long term is 
valuable for teachers since it can make learners' 
life ever green. On the other hand, the principal 
respondents (Pr 4, Pr 10, Pr 12, Pr 18, Pr 34) 
mentioned that long-term PD must be given more 
importance to infuse technological skills in 
teaching and learning. The teachers will have 
more time to encounter topics unfamiliar to them 
concerning the changes in the curriculum 
instructions.  
 
The school B,C,D,E,F, G, I, K, L ,P,S,U and rest 
of the school has shared that the PD on 
curriculum instruction is conducted annually and 
even when the situation demands. They 
responded that the PD on curriculum instruction 
should be conducted and update the teachers 
timely for the quality delivery of teaching to 
benefit the future citizens. 
 
The finding shows that none of the participating 
schools' PD documents shared the record of 
long-term PD programs provided to the teachers. 
Therefore, the concerned authorities must 
motivate the teachers to pursue long-term 
studies to enrich the content and pedagogies to 
fit in the 21

st
-century world. 

 
4.2.8 Long-term professional development on 

place-based education (PBE) 
 
Most teachers responded that long-term PD on 
Place-Based Education is required for every 
teacher in the field to connect their learning to 
increase student engagement, academic 
outcomes, and community impact. It will be the 
most valuable for them to help learners gear and 
connect to the local places' culture, ecology, and 
economy. The PBE is relevant in the Education 
system and professional development program 
to be focussed since learning occurs both inside 
and outside the classroom.  
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Moreover, out of 40 School Principals from 
different Schools under Trashigang Dzongkhag, 
38 principals responded that long-term PD on 
PBE is highly relevant for the teachers to benefit 
the learners in many ways. They also shared that 
teachers have opportunities to develop and 
collaborate with a network of teachers from 
different schools by exchanging ideas and 
expertise provided the professional development 
program for a longer duration. Few principals’ 
respondents shared that those students 
performed better during the placed-based 
learning activities, which helps for better 
classroom management.  
 
On the contrary, only two of eight schools (C and 
F) PD documents have mentioned that PD, such 
as a school-based in-service program [SBIP] on 
PBE, is conducted and implemented to benefit 
students. They stated that PD programs on PBE 
are to be conducted annually and promoted from 
local to global context. 
 
The finding reveals that most schools have not 
conducted PD on PBE, though all the principals 
and teachers have attended training on PBE. 
Despite conducting PD on 21st-century teaching 
pedagogy, most of the schools' PD records show 
that teachers are given PDs unrelated to 
teaching pedagogy, as shown in Appendix A.  
 

4.3 Impact of Professional Development 
Programs 

 
4.3.1 Enhanced teaching skills 
 
The teacher respondents (Tr 1, Tr2, Tr 3, Tr 4, Tr 
5, Tr 6, Tr 7, Tr 8, Tr 9, Tr 10, Tr 12, Tr 14, Tr 15, 
Tr 18, Tr 19, Tr 21, Tr 22, Tr 23, Tr 24, Tr 26, Tr 
27, Tr 31, Tr 33, Tr 35, Tr 36, Tr 38, Tr 39, Tr 40) 
has stated that the professional development 
program enhanced their teaching skills in line 
with the changes of curriculum, to deliver quality 
teaching and learning. Apart from this, teachers 
could learn new things, enhance skills in their 
respective specialization of the subject they 
taught, and adapt to changing situations with 
time. It has upgraded them with the required 
pedagogies, knowledge, skills, and capability to 
proliferate persisting learning of teaching 
strategies to facilitate individual improvement to 
increase students’ achievement. On the other 
hand, the teacher respondents shared that it has 
enhanced their potentiality to accelerate better 
delivery of lessons in their day-to-day teaching 
and learning (Tr 11, Tr 13, Tr 16, Tr 17, Tr 20, Tr 
25, Tr 28, Tr 29, Tr 30, Tr32, Tr 34, Tr 37). 

The majority of the School principals' 
respondents (Pr2, Pr3, Pr4, Pr5, Pr 6, Pr 7, Pr8, 
Pr 9, Pr 10, P12, Pr 13, Pr 15, Pr 16, Pr 18, Pr 
19,Pr 20, Pr 21, Pr 22, Pr 23, Pr 25,Pr 26, Pr 27, 
Pr 29, Pr 30, Pr 31, Pr 32, Pr 33, Pr 34, Pr 35, Pr 
36, Pr 37, Pr 38, Pr 40)   has stated that 
professional development program has 
enhanced the teaching skills of the teachers in 
terms of holistic development of the individuals 
and provided opportunities to learn and apply 
new knowledge and skills which helped them in 
their career and even enhanced the teachers' 
competency in subject delivery. Similarly, the 
other principal respondents also revealed that 
the professional development program had 
impacted teachers with the curriculum changes 
and enhanced their full potential in teaching. 
They impacted the children's lives (Pr 1, Pr11, Pr 
14, Pr 17, Pr 24, Pr 28, Pr 39).  It shows that 
teachers and principals strongly believe that PD 
programs improve teachers' ability to teach when 
given frequent PD teaching methods. 

 
Moreover, it is observed in the PD documents 
record that most schools have provided varieties 
of PD on enhancing teaching skills and 
pedagogies (Schools C, D, E, F, G, and H). 
However, it is observed that few participating 
schools do not focus on providing PD to enhance 
teaching skills related to 21

st
-century pedagogy. 

 
Therefore, the finding shows that all schools 
must concentrate and plan for the maximum 
number of PD related to professional growth 
enhancing 21st-century teaching pedagogies. 
The findings also show that all the schools have 
conducted more PD programs unrelated to 
professional growth and enhancing teaching 
skills. Thus, school managers, academic heads, 
and heads of departments must plan relevant PD 
for teachers to enhance their teaching skills and 
professional growth.   
 
4.3.2 Professional growth of teacher 
 
Most teachers stated that the professional 
development [PD] program has boosted their 
confidence and uplifted the professional growth 
of individual teachers. Through continuous PD 
programs, they have gained new skills and work 
experience that can help them reach their career 
goals.  Simultaneously, the PD program has 
developed communication skills in giving and 
receiving feedback and setting goals. Moreover, 
it has helped them grow professionally, bringing 
a positive mindset to the learners and mentors. 
According to (Tr 9, Tr 28 and Tr 10) the PD 
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provided to them has promoted continuous 
learning and teaching for the wholesome 
development of students and updated the 
content knowledge to improve the quality of 
students’ outcomes.  
 
In addition, most School Principal respondents 
have shared that the similar benefits from the 
professional development program have 
impacted a lot in terms of the teachers’ capacity 
building and upscaling the teachers in 
pedagogical skills and contents of the subject.  
Moreover, a few Principals ( Pr 6, Pr 20,Pr  23, 
Pr 35, Pr 38 ) have revealed that the PD program 
has enhanced their teaching skills, helped them 
prepare students' capabilities, and nurtured them 
to help each other share ideas in their 
profession.  
 
According to PD records, most participating 
schools have attempted to provide more PD 
programs related to professional growth (Schools 
C, E, F, G, and H). However, there are a few 
schools where relevant PD programs are not 
aligned with professional growth. Therefore, the 
result shows that concerned school stakeholders 
must plan ample professional growth PD to 
enhance individual subject delivery. 
 
4.3.3 Enhanced subject delivery 
 
There are certain similarities in the perception of 
teachers and principals on a professional 
development program regarding subject delivery. 
The Most teacher respondents (Tr 1, Tr 2, Tr 4, 
Tr 5, Tr 7, Tr 8, Tr 9, Tr 10,  Tr 12, Tr 13, Tr 14, 
Tr 15, Tr 17, Tr 18, Tr 19,Tr 20, Tr 22, Tr24, Tr 
25, Tr 26, Tr 27, Tr.28, Tr 29, Tr 30, Tr 31, Tr 32, 
Tr.33, Tr 34, Tr 35, Tr 36, Tr.37, Tr.38, Tr 39, 
Tr.40) expressed  PD has enhanced better 
delivery of the subject contents and even dealing 
children’s behavior from the professional 
development program received. Furthermore, it 
has enhanced their potential, accelerated the 
delivery of the best lesson, and produced 
multitalented citizens. Additionally, teachers (Tr 
11, Tr 13, Tr 16, Tr 17, Tr 20, Tr 25, Tr 28, Tr 29, 
Tr 30, Tr32, Tr 34, Tr 37) shared that they 
became competent in their subject delivery and 
further to impart skills to self and learners too.  
 
Accordingly, all the Principals respondents have 
revealed that the Professional development 
program has dramatically impacted the teachers 
and enhanced the teaching-learning process and 
use of modern technology. It has helped them 

become great professionals and provide a 
lifelong impact on the lives of learners. 
Therefore, it has raised the teachers’ 
competency level in subject delivery and 
provided opportunities to learn and apply new 
knowledge and skills. 
 
Interestingly, the PD records of the participating 
schools revealed that none of the schools had 
conducted PD related to enhancing the content 
of the subjects despite knowing the importance. 
The finding shows that it does not match what is 
said and practiced in places. So, it supports the 
nation's call (Education) to start the PD         
program to improve how subjects are taught in 
schools. 
 
4.3.4 Produced competent learners 
 
Out of 40 teachers selected as the structured 
interviewee, 35 teachers expressed that with the 
delivery of the PD program by various 
organizations, they have upgraded their 
teaching-learning skills and promoted them to 
produce competent learners. Further, it has 
enhanced their abilities and capabilities through 
PD, benefiting students. The update of the 
content knowledge and pedagogies has made 
them more competent to deliver quality teaching 
to upscale the students’ performance. 
Additionally, five teachers have expressed that 
the PD program for teachers has benefited by 
raising the professional standard of teachers for 
producing competent students in their day to a 
noble life [45,46].  
 
According to the principals from different Schools 
under Trashigang Dzongkhag, 38 of 40 principals 
stated that the professional enhancement has 
updated the current changes upgrading their 
knowledge and skills and benefiting the students, 
which have fulfilled the requirement of the 
present and future. Similarly, Pr, 29 and Pr, 38 
also pointed out that professional enhancement 
is the best way teachers can incorporate it into 
their teaching and learning to produce competent 
learners.  
 
Therefore, the finding discloses that all the 
participants strongly believe that relevant PD 
programs significantly impact producing 
competent learners. Thus, all the schools must 
give due importance to sorting to conduct more 
PD programs related to enhancing the content 
and pedagogies that cater to the needs of 21st-
century learners. 
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4.4 Challenges of PD Programs 
 
4.4.1 Time constraint  
 
Time is the most challenging factor that distracts 
teachers from participating in the nation's 
professional development program. Most 
teachers (Tr 1, Tr 2, Tr 3, Tr 5, Tr 6, Tr 8, Tr 10, 
Tr 11, Tr 12, Tr 14, Tr 17, Tr 22, Tr 24, Tr 25, Tr 
26, Tr 32, Tr 33, Tr 34, Tr 37, Tr 39) have shared 
that time constraint is the foremost concerned of 
every teacher which does not favour them to take 
part in the professional development program. 
They also pointed out that it is due to the heavy 
workload in most schools, especially in remote 
areas. Accordingly, most principals have 
expressed that time constraint is one of the 
schools' significant issues, which superseded 
their opportunities to participate in the 
professional development program. Moreover, 
due to also hamper those to participate in the 
professional development program, and summer 
PD programs are the most challenging. 
 
Moreover, a few participants (Tr15, Tr36, and 
Pr18) expressed that Professional Development 
in summer is the worst timing for teachers since 
the communication links in terms of 
transportation and connectivity in the places are 
destroyed mainly by natural calamities. Further, 
they stated that it hampers the instructional hours 
of classroom teaching and dilutes the quality of 
teaching-learning when PD is conducted during 
the monsoon season. It may also cause a hazard 
to the lives of the teachers. 
 
Similarly, Professional Development on school 
days was one of the most challenging programs 
since teachers get exhausted at the end of the 
day and have to compromise either the 
instructional time or their time, leading to less 
commitment (Tr4, Tr10). Similarly, a few 
Principals also expressed that conducting PD 
programs during school time is the most 
challenging as it hampers syllabus coverage and 
sacrifices instructional hours (Pr17, Pr29). 
Therefore, it reminds us that PD programs must 
refrain from scheduling school days and tied 
schedules.  
 
According to (Tr 22 and Tr 27) Professional 
Development during a tight Schedule and having 
additional responsibilities in the school is another 
challenge that deprives the opportunity to 
participate in the professional development 
program and even becomes exhausting with 
overloaded activities. Moreover, (Pr 4, Pr 30) 

also highlighted that the Adhoc PD program 
during the tight schedule adds more workload 
and disturbs their planning due to limited time. 
 
Therefore, the findings divulge that PD programs 
during summer break, school days, and tight 
schedules were not feasible, and concerned 
authorities must conduct investigations to find a 
suitable day and time. Thus, Saturday is the best 
time as scheduled by the MoE and must be 
followed accordingly to build a conducive 
environment in the school. 
 
4.4.2 Limited professional development 

program  
 
Most teachers and principals have revealed that 
the main challenge of having a limited 
Professional Development program is the lack of 
financial and human resources.   On the other 
hand, the higher expenditure incurred during the 
conduction of the program further subtracts from 
continuing with the activities related to teaching 
and learning as planned. The face-to-face PD 
programs also limit the proposed program since 
people waste lots of resources, time, and energy 
to receive the program successfully (Tr11). 
Therefore, the management, academic heads, 
and HoDs must plan to locate reliable facilitators. 
 
4.4.3 Less opportunity for teachers  
 
Most teachers and principals expressed that they 
have fewer opportunities to attend PD programs 
offered by different agencies due to the large 
population of teachers in the school under the 
same Dzongkhag. According to (Tr9, Tr 20, Tr 
21, Tr29), a smaller number of teachers in 
Primary Schools deprive of their opportunities for 
PD programs having overload for one teacher 
teaching different sections.  
 
On the other hand, the program planned by the 
organization is limited, and sometimes teacher 
does not fulfill the criteria to participate in the PD 
program offered depending on seniority (Pr 13, 
Pr 34, Pr 40). Therefore, teachers have less 
opportunity to attend PD programs with heavy 
work and limited resources. 
 
4.4.4 Not highly qualified human resources  
 
Both experiences and qualifications of the 
resource person or facilitators are lacking to 
provide the PD programs at the school level and 
Dzongkhag level. The teacher respondents have 
shared that there are no highly qualified 
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facilitators to provide the in-service program 
required to upgrade the teachers' knowledge and 
skills in teaching-learning to benefit future 
citizens (Tr12, Tr 13, Tr 23, Tr 17, Tr 30, Tr 36). 
Not having the required qualification and 
mismatched subjects hampers delivering the 
best to the profession. Further, most principals 
expressed that the quality delivery of teaching 
and learning is subsidized due to the lack of 
qualified and experienced resource persons in 
the field while providing PD programs at every 
level. In addition, (Pr1, Pr2, Pr16, Pr20, Pr35) 
stated that providing high-quality PD rather than 
quantity is necessary based on qualified 
facilitators is necessary.  The finding affirms that 
facilitators must be resourceful and concerned 
authorities to look for reliable and knowledgeable 
facilitators to conduct the school PD program. 
 
4.4.5 Limited facilities  
 
Limited facilities such as accommodation and 
environment are also one of the burning 
challenges that teachers encounter in attending 
the professional development program (Tr 19, Tr 
26, Tr 29, Tr 40, Tr 37) since the other agencies 
mostly conduct the PD program in a resort with a 
great environment. Therefore, teachers do not 
take an interest in participating and instead 
remain with no change in their mindset. Similarly, 
(Pr1, Pr2, Pr11, Pr 26, Pr 35, Pr 37, Pr 40) 
shared that limited facilities for conducting PD 
programs for teachers have significantly 
hampered the quality of teaching and learning in 
the schools. It has also deprived experienced 
educators of playing a vital role in student 
achievement and improving performance in 
different areas. The researchers felt that the 
unavailability of required resources has made the 
teachers reluctant to attend the PD program. The 
organizer has to strengthen the facilities to 
accommodate more participants.  

 
4.4.6 Nomination of the right person for the 

professional development program  

 
The nomination of the right person for the PD 
program is one of the challenges faced by 
schools under Trashigang Dzongkhag. Most of 
the teachers pointed out that the nomination of 
the teachers for the PD program is not done fairly 
and fails to nominate the right person for the right 
job, especially in larger schools. The mismatched 
subject nomination for the PD program by the 
management affects the quality assurance and 
efficiency of the working atmosphere in the 
organization. It happens due to peer and family 

pressure from the management or institutes (Tr 
30, Tr 40). 
 
Most principals expressed that the right person 
for the PD program depends on the requirement 
and size of the teachers in the school. Therefore, 
the teachers are accordingly nominated for PD 
programs to benefit the students and school. 
 
The finding shows that the nomination of the right 
person to attend PD is the major issue in the 
district. It is a sign of the weak integrity 
possessed by the authorities. Therefore, 
nominations must be made based on the 
demand and nature of PD programs with the 
utmost integrity.   
 

5. DISCUSSION 
 
This chapter discusses teachers' and principals' 
perceptions of professional development 
programs. The data was collected from 40 
teachers, 40 principals, and PD documents from 
8 schools. It begins with a discussion of 
"Teachers and Principals' Perceptions on the 
Most Needed" followed by "Impact of PD 
Programs" and "PD Challenges."  
 
According to the findings, teachers and principals 
of different schools under Trashigang Dzongkhag 
perceived that the professional development 
program was the most important for quality 
delivery and upscaling their knowledge and skills 
in the teaching and learning process.  
 

5.1 Teachers' and Principals Perception 
of the Most Needed Professional 
Development Program 

 

The findings suggest that teachers and principals 
consider professional development (PD) as the 
primary means of enhancing the skills of 
teachers. Further, most teachers and principals 
perceive that they need different PD programs, 
such as PD on ICT, to enhance their teaching 
skills, incorporating ICT, which is crucial in 
21

st
century era. It is in line with modeling how to 

use technology for professional development and 
could be a powerful way to help teachers use 
technology in new ways in the classroom. ICT 
can bring the current educational system in line 
with a society that is based on knowledge and 
has much information by giving it access to 
advanced tools, techniques, and methods 
(Chatterji, 2021 & Ertmer et al., 2012). On the 
other hand, few teachers expressed that all the 
teachers across the country undergo thorough 



 
 
 
 

Tshering; Asian J. Educ. Soc. Stud., vol. 39, no. 4, pp. 35-60, 2023; Article no.AJESS.95556 
 
 

 
49 

 

PD on the use of ICT as it is necessary and 
without which they cannot compete with the rest 
of the world. The finding affirms Ertmer & 
Ottenbreit-Leftwich (2010) that working with 
teachers to develop their knowledge, beliefs, and 
attitudes can build a sustainable culture that 
supports ICT as integral to learning and teaching. 
Therefore, the finding affirms that every teacher 
needs to emphasize professional development in 
ICT to face the 21

st
 -century digital world. 

  
The term 21

st
-century skills generally refer to 

certain core competencies such as collaboration, 
digital literacy, critical, and problem-solving that 
advocate believing schools need to teach to help 
students thrive in today's world. In a broader 
sense, however, the idea of what learning in the 
21

st
 century should look like is open to 

interpretation and controversy (Rich, 2010). This 
literature confirms most teachers and principals 
demand 21

st
-century teaching pedagogies. The 

finding reveals that teaching pedagogies of the 
twenty-first century are critically needed to 
prepare teachers to be professionally sound to 
produce competent students globally capable of 
overcoming the challenges ahead.  The finding 
aligns with 21

st
-century learning which refers to 

abilities students must master, such as problem-
solving, critical thinking, and digital literacy. It is 
in line with Jenella (2016), who states that a 
teacher should be equipped with the 
characteristics and skills to help students live in 
the ever-changing technological world. 
Therefore, a teacher should teach ICT skills to 
the younger generation and face the digital world 
throughout their career. The researchers 
understood that ICT is the main tool for 
communication to connect with people around 
the world and interact with students in our day-to-
day teaching.         
 
Accordingly, the finding reveals that teachers and 
principals recommended that the PD on content 
development is necessary for all teaching 
professionals to upscale their content and 
pedagogical skills. It is broadly understood that 
content development is a must for every teacher 
to meet the teachers’ competency and 
strengthen the standard and capacity of the 
teacher quality in the schools for future learners. 
According to Shulman (1987) to teach all 
students according to today’s standards, 
teachers need to understand the subject matter 
deeply and flexibly to help students create useful 
cognitive maps, relate one idea to another, and 
address misconceptions. Teachers must see 
how ideas connect across the field and to 

everyday life. However, the subject’s content 
should be infused through the PD program and 
other relevant in-service programs to realize 
quality education for all the schools and children 
of the nation. Therefore, having content on the 
subject will promote quality teaching and learning 
in the school, as stated by all the participants.            
 
Furthermore, the finding divulges that the 
conduction of action research in the school had 
become a major concern for necessary facts and 
improvement of both teachers and learners in the 
organization. It is in line with Hine (2013) that 
action research methodology provides 
professionals working in the education system 
with a systematic, reflective approach to address 
areas of need within their respective domains. 
The finding affirms that action research is the 
fundamental requirement for quality service 
delivery in every institute, which aligns with 
Wood et al. [47] & Lyna et al. (2016) found that 
teachers acquired the skill to conduct action 
research in the classroom level and that the 
teachers took ownership of their learning. The 
data collected from their classrooms and 
analyzed together became a mediating artifact 
that created the conditions for learning.  
 
Other findings reveal that action research and 
research-based teaching have become critical 
issues to address for improving teaching and 
learning in schools. All the teachers and school 
principals suggested that the PD program on 
action research to give a top priority. The findings 
align that Action research is a formative study 
that involves finding a problem, taking action, 
and gathering facts. It helps teachers choose or 
make the best strategies for a teaching-learning 
environment. Teachers also learned how to do 
action research in the classroom and took 
responsibility for their learning (Lufungulo et 
al.,2021 & Lyna et al., 2016).  The researchers 
also felt that action research needs to be 
focussed, and professional development should 
be planned annually to improve the academic 
standard.  
 
Chireev and Adarsh (2013) argue that students 
have to learn how to speak the language 
efficiently through practice to improve their 
speaking skills. It supports the findings that 
effective communication is the most required PD 
to be addressed to the teaching professionals for 
efficient language development suggested by 
both teachers and principals. The fundamental 
skills that need to be promoted and effectively 
implemented in the teaching profession through 

https://www.tandfonline.com/doi/full/10.1080/2331186X.2018.1522781
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various ways and means of developed 
strategies. Similarly, Davies [48], Heron (2019), 
& Robles (2012) state that oral communication 
skills are the most important, especially the 
ability to present and talk to a wide range of 
audiences.  Communication is an essential 
interpersonal skill, and to be a good teacher, one 
needs to be able to talk to students in a way that 
gets them to work hard, change their attitudes, 
and think more. It supports the findings that 
reveal PD on effective communication should be 
addressed timely and made more advanced to 
benefit all the learners in the organization. 
Therefore, communication is a very important 
tool to make learners more vibrant and unlock 
different skills.  
 

The finding also divulges long-term PD programs 
on curriculum instruction to update teachers with 
new changes made by the Curriculum Division of 
the different subject contents. It is essential for 
upscaling teachers to deliver the standard 
curriculum of technology and pedagogies 
methods that would benefit the learners. The 
finding aligns with Glenn [49] that an effective 
curriculum provides teachers, students, 
administrators, and community stakeholders with 
a measurable plan and structure for delivering 
quality education. The researchers felt schools 
should motivate teachers to long-term training to 
compete in the modern era.  
 

The finding unveils that in long-term PD on 
place-based education (PBE) pedagogy, 
students need to find ways to apply their own 
and direct how literacy and problem–solving 
skills are used. It aligns with Ark (2021) place-
based education does this uniquely well while 
building citizenship capacity. Congruently, the 
teachers and principals have shared that PBE 
has a powerful impact on teaching and learning.   
 

However, only a few schools have conducted the 
PD on PBE in accordance with the documents 
maintained. Most of them have not conducted 
the school-based in-service program on PBE 
though most have received the training of 
trainers' workshop. According to the findings, the 
PBE is very important for educating the youth of 
today and the teachers need to be provided the 
long-term PD on PBE. It corresponds to PBE 
principles local to global, enables students to 
learn that place begins first with their 
understanding of themselves and their services 
in locality and expands to classrooms, schools, 
communities, regions, and the world with certain 
qualities, skills, and values at each level 
(TSS,2019).  The researcher felt that the PD 

program on PBE has to be given due importance 
and recommended to provide in future to happen 
lifelong learning both inside and outside the 
classroom to increase student engagement in all 
learning areas.  
 

5.2 Forms and Impacts of Professional 
Development 

 
The finding affirms that most participants stated 
that the forms of professional development 
programs provided the highest impact on the 
teacher's teaching knowledge. It shows that the 
teachers could accelerate the delivery of lessons 
with required pedagogies, knowledge, and skills 
and increase the student's outcomes. It aligns 
with Porter et al. (2003) that the aspect of the 
professional development program was to 
enhance the teacher's different writing models. 
When the teachers have internalized the features 
of good student writing, the knowledge can be 
transferred to their students, positively impacting 
student teaching and learning. Therefore, it is 
important since the teachers could enhance their 
full potential in teaching and create an impact in 
the of life children. It shows that the school has to 
focus more on enhancing 21

st
 teaching 

pedagogies and providing relevant teaching skills 
to grow the teachers academically and 
professionally to lift the standard of the learners. 
 
According to Armour & Makopoulou (2012) & 
James et al. (2007:63) getting continuous 
professional development is believed to be 
beneficial to teachers. Teachers can engage 
students as lifelong learners only if teachers 
themselves are engaged in lifelong learning. The 
literature mentioned above aligns with the 
findings that promoted teachers' professional 
growth, especially in capacity building, 
pedagogical skills, and content of the subjects as 
lifelong learners. The findings affirmed that most 
schools provided PD related to professional 
growth but only a few offered relevant PD 
programs to enhance teaching learning skills. 
Therefore, researchers felt that the schools have 
to plan the PD by observing the relevancy and 
needs of the teachers for their professional 
growth to benefit the students at large. 
 

The result shows that teachers and principals 
expressed that the PD has favored them to 
strengthen subject delivery and accelerate the 
delivery of the lesson effectively, produce 
multitalented citizens, and become competent in 
their subjects to deliver the lesson using modern 
technology. This finding is associated with Borko 
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et al. (2010) and Desimone [32] that effective PD 
does provide some insights into the 
characteristics of programs that provide high-
quality, high-impact learning opportunities for 
teachers. Therefore, effective PD has enhanced 
the teaching-learning process and taught 
learners skills. However, the PD records of the 
participating schools revealed that most of them 
had not conducted the PD related to the contents 
of the subjects in their respective schools [50-
52]. 
 
The PD had upscaled the competency in 
delivering quality lessons was another finding 
which aligns with Garet et al. [53]; Huffman et al. 
(2003); Ingvarson et al. (2005); Smith & Gillespie 
(2007); Supovitz & Turner (2000) and Yoon et al. 
[54] that when teachers have more professional 
knowledge, the higher are the students’ 
performance. Further, it aligns with Hammond 
(2000) & Reimers [55] that professional 
development plays a vital role in changing 
teachers' teaching methods, which positively 
impacts students. The research shows that 
producing competent learners always depends 
on teachers' quality and is necessary to give due 
importance to providing PD on content and 
teaching pedagogies of the 21

st
 Century.  

 

5.3 Challenges of Professional 
Development Programs 

 

The finding reveals that participation in the PD 
programs was due to time constraints and heavy 
workload in the schools of urban and remote 
places. The finding aligns with Ekşi (2010) 
inconvenient course time is the most critical 
barrier to teachers participating in professional 
development activities. Further, supported by 
David & Bwisa (2013), Muyan (2010) & OECD 
(2009, 2014) states that high workload and lack 
of time is a primary problem related to the 
professional development of teachers. 
Furthermore, communication, natural calamities, 
time, and additional responsibilities have 
deprived the opportunities to participate in the 
scheduled PD programs to update the 
knowledge and skills required. The findings 
affiliate with Klinkerd (2015, p. 10) “explained 
that due to many duties, the teachers sometimes 
cannot manage their work effectively, so they 
have no time to participate in professional 
development courses.” Further, Gates & Gates 
[56] (2014, as cited in Klinkerd, 2015, p. 11) 
claimed that the ‘significant obstacle of the 
teachers to develop their proficiency is they have 
insufficient time.’ The main concerning issues 

stated by all the teachers and principals from 
different schools were the organization of the PD 
program during summer vacation, instructional 
hours, and packed schedule were the significant 
issues supported by the literature as mentioned 
above. Therefore, most importantly, most of the 
respondents have recommended that the 
schedule framed by the Ministry of Education be 
strictly adhered to provide equal opportunities for 
all the teachers to participate in the PD program.                         

 
The finding reveals that limited professional 
development programs were due to the lack of 
financial resources and other resources in 
conducting venues under Trashigang 
Dzongkhag. It aligns with Muyan (2010) that 
financial problems, excessive workload, strict 
working hours, and lack of institutional support 
for professional development. Lack of self-
motivation, difficulty reaching the literature in the 
field, and lack of communication among 
colleagues are important professional 
development barriers for teachers. Likewise, the 
limited budget also creates fewer chances for the 
teachers to get into the PD programs when 
conducted by different agencies, which aligns 
with Kaçan (2004) states that high workload, 
financial problems, and political pressure are the 
most critical professional development barriers 
for teachers. Therefore, the school management 
team involving all the stakeholders must plan 
accordingly and locate all the reliable facilities to 
overcome the challenges in providing future PD 
programs to the teachers. 
 
The result also shows that a large population of 
teachers serving in the same school and under 
the same Dzongkhag does not allow more 
teachers to participate in the PD program. 
Similarly, the smaller numbers of teachers in 
primary schools also get less opportunity to 
attend PD programs due to overwork pressure 
with more sections to teach different subjects. 
The finding is supported by Wichadee (2012) that 
teachers who participated in PD activities had 
encountered many obstacles to achieving their 
professional training; for instance, heavy 
teaching loads and many notable assignments, 
no budget support from schools, and no topic of 
interest. In this way, the teachers have less 
opportunity to attend the PD program due to 
limited resources. Further, the findings reveal 
that every teacher individually to give the 
opportunities creating more avenues by the 
management. It aligns with Can (2019) that 
teachers' professional development is hindered 
by the way teachers are chosen, placed, and 
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hired, by the uncertainty of educational politics, 
by the constant change of the education system, 
by the lack of teachers' organizations, and by 
teachers' lack of a goal and motivation. In 
response to this literature, the school leader has 
to support and always encourage teachers to 
attend the PD program as per the transformation 
of education rather than discouraging them from 
participating.  
 
The finding divulges that no highly qualified 
resource person is appointed to provide a PD 
program for the teachers. The Facilitators 
conducting the program should be resourceful 
enough to deliver quality skills needed by the 
teachers and leverage the program successfully. 
It affiliates with Kanokorn et al. (2012), that 
identified the teachers' problems with teacher 
development programs: lack of knowledge, skills, 
and confidence, shortage of advisors, and 
inaccessibility of academic resources. It is 
essential to focus on the resources because 
quality matters a lot for building the human 
capacity to generate productive learners.  
 
According to Woods, Cowie, and Woods [47], 
professional development barriers are high 
workloads and financial problems. The result 
shows that teachers’ zeal to participate in the PD 
is condemned due to limited facilities in terms of 
living space and financial resources. According 
to OECD (2009, 2014), the most significant 
barriers are lack of incentives for participation, 
high participation cost, and other barriers                    
like no relevant opportunities available and lack 
of employer support. The researchers felt that                
it is crucial to create more facilities to               
train teachers and upgrade to educate our 
learners.  
 
The finding also reveals that nominating teachers 
with mismatched subject from different ground 
have affected the quality delivery and 
collaboration of the team.  It aligns with Richter et 
al. (2011) emphasized this when they mention 
that teachers in their final teaching stage tend to 
reduce their commitment and career ambition. 
Therefore, it lacks intellectual stimulation when 
selecting the program. The overall message 
shows that the nomination of the right person for 
the PD program is the weak integrity possessed 
by the higher authorities. The ethical issue 
expressed in the finding was significant to 
address the nomination of the right people for the 
in-service program without any bias to ensure 
quality teaching and learning in the future. 
Further, nomination for the PD program must be 

based on the demand and nature of the content 
without any discrimination.  
 

6. CONCLUSION, LIMITATIONS AND 
RECOMMENDATIONS 

 
This chapter presents the conclusion and 
recommendations. Firstly, the summary of the 
study is presented to highlight the background, 
objectives, literature review, and final analysis of 
findings. Secondly, the conclusion of the study is 
drawn. It also presents the limitations of this 
research and proposes a recommendation for 
future studies, followed by a chapter summary. 
 

6.1 Conclusion 
 
After evaluating the study conducted and the 
data collected through structured interview 
questionnaires of perceptions of the teachers 
and principals on the professional development 
need, types, impact, and challenges.  
 
I have concluded that teachers’ professional 
development is needed to update and make 
them globally competent and deeply rooted in the 
teaching pedagogies of the 21st century. I have 
also come across specific professional 
development programs that must continue to 
benefit our teachers in the field. Eventually, an 
in-service program at the national level and 
conduct the rest of the level has impacted the 
teachers professionally in developing skills, 
content delivery, and producing quality learners. 
In these ways, teachers exchange ideas, learn 
what they want, and apply what they know in 
actual classroom practices. Apart from this, there 
are different types of challenges faced by the 
teachers to undergo the professional 
development program in other areas, which 
requires strong attention to curb the problems for 
effective teaching and learning. 
 
Thus, there should be a proper plan and 
resources allocated to anticipate the needs of the 
teachers through professional development in 
most of the schools chosen for the study to 
realize all facts and experiences expressed by 
the stakeholders. 
 

6.2 Limitation 
 
 Research in all 56 schools involving 

primary, lower, middle, and higher 
secondary schools under Trashigang 
Dzongkhag was impossible due to rugged 



 
 
 
 

Tshering; Asian J. Educ. Soc. Stud., vol. 39, no. 4, pp. 35-60, 2023; Article no.AJESS.95556 
 
 

 
53 

 

geographical features, transport costs, and 
logistics. The study was limited to only 40 
teachers from primary, lower, middle, and 
higher secondary schools located in urban, 
semi-urban, and remote. 

 The research could not cover whole lower 
secondary and primary schools under 
Trashigang Dzongkhag due to 
communication and internet connectivity. 

 The research data collected from 40 
different Schools are limited to a few 
samples that do not integrate all the 
schools in the Dzongkhag. 

 The research data on the PD conducted in 
40 schools during the academic year and 
the rest of the year are limited to only a few 
schools submitted due to unavoidable 
circumstances.  

 The structured interview tools limits to 
gather of enough data for the research. It 
might have collected better and more 
prosperous data if the researchers         
could have used semi-structured 
interviews. 

 The quantitative and mixed methods could 
gather rich data using different tools. 

 Researchers could have collected the PD 
documents' content instead of the record 
list. It would have better understood the 
quality of the content delivered to the 
participants. 

 

6.3 Recommendations 
 
Based on the analysis of the qualitative data and 
results, the researchers would like to recommend 
the following strategies for areas where it needs 
more focus to promote professional development 
programs for the teachers under Trashigang 
Dzongkhag to raise competency of the teachers 
timely.    
 

 Dzongkhag Education office needs to find 
the schedule of the PD program to be 
offered to the teachers in consultation with 
the Ministry of Education and facilitate 
arrangements to avoid the monsoon 
season and instructional hours so that 
every teacher gets an opportunity to 
participate in updating changes in the 
curriculum.  

 The Dzongkhag Education Office and 
Ministry of Education allocate all the 
reliable resources and revise the number 
of PD programs to overcome the 
challenges in providing enough in-service 

programs to the teachers related to 
teaching and learning.  

 Dzongkhag Education Office and Ministry 
of Education to create more avenues for 
PD programs so that every teacher can 
participate in those serving with more 
teaching fraternities in large schools. 

 It is the time that defines the success and 
failures of any programs, henceforth the 
Dzongkhag Education Office and Ministry 
of Education to coordinate to appoint 
qualified resource persons to facilitate any 
PD programs for the teachers in teaching 
and learning in the future. 

 Establish more resources and facilitate the 
PD programs for the teachers to raise 
quality updating and benefit students since 
many teachers have been deprived of the 
chance due to limited facilities. 

 Dzongkhag Education Office and Ministry 
of Education nominate the right person for 
the right PD without creating nepotism and 
discrepancies while nominating the 
teacher. Therefore, higher authorities must 
facilitate the nomination on demand and 
the content's nature to fulfill the agency's 
dreams and wishes.   

 Dzongkhag Education Office and Ministry 
of Education to find more budget to provide 
professional training and refresher courses 
for all levels of school teachers to face the 
challenges in 21st Century teaching 
pedagogies. 

 Dzongkhag Education Officers and 
Principals of the schools to discuss the 
common PD programs focusing on content 
and 21

st
 teaching pedagogical 

development. 

 Principals, Academic heads, and HoD of 
the schools of Trashigang Dzongkhag to 
inform that PD programs must be strictly 
scheduled on Saturdays according to the 
finding and directives of the ministry of 
Education (need to refer to office order, 
please). 

  The findings also remind the schools to 
focus more on Content and Pedagogical 
development PD for teachers.  

 

6.4 Summary 
 
An in-service program at the national level and 
conducted at the rest of the level has impacted 
the teachers professionally in developing skills, 
content delivery, and producing quality learners. 
The research data collected from 40 different 
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Schools are limited to a few samples that do not 
integrate all the schools in the Dzongkhag. 
Principals, Academic heads, and HoD of the 
schools of Trashigang Dzongkhag to inform that 
PD programs must be strictly scheduled on 
suitable days or Saturdays as instructed by MoE. 
The findings also remind the schools to focus 
more on Content and Pedagogical development 
PD for teachers. 
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Appendix-A 
 

School PD Programs 

School -A Youth leadership and role of youth 
Parents’ role for positive disciplining 

School-B Professionalism in public service 
Reflection and journaling 
7E lesson planning 
Drug free society 
Suicide prevention/SPMS/Roles of staff 
Substance abuse and teenage pregnancy/EMIS/Disaster management 

School- C Guide to Action Research/ online training on Mind set on mathematics NBIP 
NBIP on code monkey (Creation of classroom) 
SBIP on PBE/ SBIP on EMIS v3/ PD on media & democracy literacy 
PD on Mentoring and Coaching/Online PD on mentor and mentee 
Training on gender inclusive pedagogy 

School-D BPST Indicators 
Research and Media Policy 
EMIS V3 (2

nd
 phase) 

Literature Review  
Nurturing Leadership Program - Thought Model & Civil Service Code of Conduct  
Tha-Damtse-Lay-Judrey 
Use of Online ICT Interactive Tools  
Chawang Charthang  
Driglma Namzha 
Research for life 
Disaster Awareness Program  
Anti-bullying / Mindfulness 
Menstrual Hygiene / School Based Parenting  

School-E Education Mgt. System/Annual school plan/Edu. Package 
Action Research/assertive Behaviour/Correct way of speaking Dzongkha 
GNH/Pedagogy/Entrepreneurship/Parenting 
Dzongkha Pronunciation/Physical Education/Sex Education 
Sex Education/Codemonkey/ICT 

 
School-F 

EMISv3/EMISV4/English across the curriculum and PBE 
Google classroom/online attendance and asc time table 
HPE/PBE/BPST/EMISv3/Revision of BPST/Mess management and SMART gardening 
Senior Civil Servent annual assessment framework 
Differentiated instruction/Driglamnamzha 
PD on questioning techniques and Blooms taxonomy 
Lecture and demonstrative methods/Agriculture 
Inductive and deductive methods/ project and corporative method 
SBIP on scouting program 

School-G Revised Blooms taxonomy, First aid/ result preparation (database) 
Disaster Management/Managing Excellency/Action Research/ Professionalism and mind set 
talk for ESP and GSP staff 
Education policy, School Nutrition/ e dats, Reports, Leave policy, Inst. Hours 
Competency-Based Assessment/WASH, Child Protection and abuse 
Special Need Education/ Phonetic/ scouting/ Bhutan Baccalaureate 
Integration of ECCD approaches in school 

School-H SA & SIP, Accommodation, IEP, SEN language 
Guidance & counselling, PBE, Introduction of Bhutan Baccalaureate 
Orientation on mobility/Coaching, feedback, mentoring 
Community engagement/RNDA & PP readiness/Basic computer skills 
Effective communication/ Marchang/ Aesthetic/Skill, process, watermarks 
DRIGLAM NAMZHA/ Boedra Zhungdra/ Aesthetic review/ Skill, process, watermarks review 
Contemplative counselling/Irrelevance of education: Do degree matters? 
Action research/ Spiritual & recipe hike/Mentorship/Leadership of self 
Sensitization on SEN/Mentoring review/Reading techniques 
Phonetics 
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Appendix B – Approval from HRC, Ministry of Education and Skills Development 
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Appendix-C: Sub Research questions 
 

1. What are the teachers’ and principals’ perceptions of the most needed professional  
development program? 
2. What forms of professional programs have produced the highest impact on teachers’  
knowledge of teaching? 

3. How are the teachers’ perceived challenges to their participation in professional  
development?  
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