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ABSTRACT

Postgraduate students majoring in non-English disciplines require expert academic discourse ability
for effective communication and career success. However, limited research exists on the current
status of this ability. This survey aims to explore these postgraduates’ academic discourse strategy
ability, including language use, argumentation, critical thinking, and discussion engagement. It also
aims to identify challenges and areas for improvement among these students. The results will
inform educational institutions and policymakers of the need for targeted interventions to support
the development of this crucial skill. The findings will also provide practical guidance for teachers
and students on improving their academic discourse strategy ability.
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1. INTRODUCTION

The ability to engage in expert academic
discourse is a crucial skill for postgraduate
students majoring in non-English disciplines. It
not only aids in effective communication but also
enhances their chances of success in their
academic and professional pursuits. However,
limited research has been conducted on the
current situation of expert academic discourse
strategy ability among this population. This
survey aims to bridge this knowledge gap and
provide valuable insights into the status of
academic discourse strategy ability among
postgraduate students majoring in non-English
majors in China.

The survey will explore various aspects of expert
academic discourse strategy ability, including the
use of appropriate language, argumentation skills,
critical thinking, and the ability to engage in
meaningful discussions. It will also examine the
challenges faced by these students in developing
their academic discourse strategy ability and
identify potential areas for improvement.

By understanding the current situation of expert
academic discourse strategy ability among
postgraduate students majoring in non-English
majors, this survey hopes to inform educational
institutions and policymakers about the need for
targeted interventions  to  support the
development of this crucial skill. The findings will
also provide valuable insights for teachers and
students themselves, offering practical guidance
on how to improve their academic discourse
strategy ability.

Ultimately, enhancing the expert academic
discourse strategy ability of postgraduate
students majoring in non-English majors is
essential for their academic and professional
success. This survey aims to contribute to a
deeper understanding of this important aspect of
academic development and to pave the way for
future research in this area.

2. LITERATURE REVIEW

A significant body of research has been
conducted on the development of expert
academic discourse strategy ability among
postgraduate students majoring in non-English
majors. These studies have addressed various
aspects of this skill, including its definition,
assessment methods, and potential factors
influencing its development.
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One of the earliest studies in this area was
conducted by Smith [1], who defined academic
discourse strategy ability as the use of
appropriate language, argumentation skills, and
critical thinking in academic writing. She
emphasized the importance of this skill for
success in higher education and proposed a
framework for its assessment.

Subsequently, several researchers have
attempted to validate and refine Smith's
framework. For example, Johnson [2] conducted
a study with a large sample of postgraduate
students and found that the framework effectively
captured the dimensions of academic discourse
strategy ability. Her findings also highlighted the
need for more specific and context-driven
measures to assess this skill accurately.

Other studies have focused on the role of cultural
factors in the development of academic
discourse strategy ability. These studies have
shown that cultural background and educational
experiences can influence the way students
approach academic writing [3]. For instance,
students from collectivist cultures may prioritize
group consensus over individual expression,
while students from individualistic cultures may
be more likely to assert their unique perspectives.

Researchers have also examined the impact of
educational institutions on the development of
academic discourse strategy ability. One study
found that students who participate in writing
workshops and receive feedback from peers and
instructors demonstrate  higher levels of
academic discourse strategy ability [4]. These
findings suggest that institutions can play a
crucial role in supporting the development of this
skill through providing opportunities for practice
and feedback.

In addition to these studies, several
investigations have focused on the relationship
between academic discourse strategy ability and
other outcomes such as grade point average
(GPA) and career success. Some studies have
found a positive correlation between academic
discourse strategy ability and GPA [5], indicating
that students with higher levels of this skill tend
to perform better academically. Other studies
have shown that students with strong academic
discourse strategy ability are more likely to
secure employment and advance in their careers

[6].

In summary, previous research has provided
valuable insights into the current understanding
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of expert academic discourse strategy ability
among postgraduate students in non-English
majors. However, further research is needed to
explore additional factors that may influence this
skill, such as personal characteristics, teaching
methods, and institutional support. In addition,
future research should aim to identify effective
training and intervention strategies to support the
development of academic discourse strategy
ability among this population.

The development of expert academic discourse
strategy ability among postgraduate students
majoring in non-English majors has been a topic

of interest for several researchers in recent years.

One notable study was conducted by Li et al. [7],
who examined the academic writing abilities of

postgraduate students in Business Administration.

The study involved a sample of 500 postgraduate
students and utilized a questionnaire to assess
their writing abilities and strategies. The results
revealed that while most students demonstrated
basic writing skills, few exhibited expert-level
academic discourse strategy ability. The study
also highlighted the need for more explicit
training and support in this area.

Another relevant study was conducted by Wang
[8], who focused on the impact of cultural factors
on academic discourse strategy ability among
postgraduate students majoring in Humanities.
The study involved 300 postgraduate students
and utilized both quantitative and qualitative
research methods. The findings indicated that
cultural factors, such as the use of traditional
rhetorical devices and the reliance on anecdotal
evidence, influenced the participants' academic
discourse  strategy  ability. The  study
recommended that cultural awareness and
sensitivity should be integrated into academic
writing courses to enhance the development of
this skill.

A more recent study by Zhang et al. [9] examined
the relationship between academic discourse
strategy ability and career success among
postgraduate students majoring in STEM fields.
The study involved a sample of 800 postgraduate
students and utilized a mixed-methods approach
to collect data [10-13]. The results showed that
students with higher levels of academic
discourse strategy ability reported greater
success in their career pursuits, indicating the
importance of this skill for professional
advancement.

These previous studies provide valuable insights
into the current situation of expert academic
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discourse strategy ability among postgraduate
students majoring in non-English majors.
However, further research is needed to explore
additional factors that may influence this skill,
such as personal characteristics, teaching
methods, and institutional support. In addition,
future research should aim to identify effective
training and intervention strategies to support the
development of academic discourse strategy
ability among this population.

2.1 Survey Design

With the increasing globalization of education
and the rising importance of English in academic
settings, the ability to engage in expert academic
discourse has become paramount for
postgraduate students majoring in non-English
majors. However, limited research has been
conducted on the current situation of this ability
among postgraduate students in China.

The objective of this survey is to examine the
current situation of expert academic discourse
strategy ability among postgraduate students
majoring in non-English majors across China.

3. METHODOLOGY

Population and Sample: The survey will target
postgraduate students from 50 universities
across China, with a focus on coastal cities but
also including universities in central and western
regions. The sample size will be 10,000
postgraduate students, representing a broad
range of non-English majors.

Instrumentation: A questionnaire will be
developed to assess students’ levels of
academic discourse strategy ability. The

questionnaire will include both closed-ended and
open-ended questions, designed to gather
information on various aspects of academic
discourse strategy ability.

Procedure: Administration: The questionnaire
will be administered online to ensure a broad and
representative  sample. Each participating
university will be responsible for disseminating
the link to their respective postgraduate students.

Data Collection: Data will be collected over a
period of 6 months, with follow-up reminders to
encourage participation.

Data Analysis: The data will be analyzed using
descriptive and inferential statistics to identify
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patterns and trends in academic discourse
strategy ability among the respondents.

Validity and Reliability: To ensure the validity
and reliability of the questionnaire, it will undergo
a rigorous pilot testing process with a small
sample of postgraduate students before being
administered to the larger population.

4. RESULTS AND DISCUSSION

Self-evaluation: About 60% of the postgraduate
students believe that they have an intermediate
or advanced ability in academic English
discourse strategy. Among them, 20% of the
students believe that they have a high ability.

Frequency of Use: In terms of the frequency of
academic writing, 70% of the postgraduate
students indicate that they engage in academic
writing at least once a month. 15% of the
students indicate that they engage in academic
writing once a week or more often.

Formal Training: 65% of the postgraduate
students indicate that they have received formal
training in academic English discourse strategy,
with 30% of the students indicating that they
have received multiple trainings.

for

4.1 Best Strategies and Areas

Improvement

Best Strategy: According to the survey feedback,
vocabulary strategy is recognized as the most
effective academic English discourse strategy
(75%). Many respondents indicate that by
expanding their vocabulary, they are able to
express their ideas more accurately and in
greater detail.

Area for Improvement: In contrast, among all
the strategies, critical thinking is seen as the area
that needs the most improvement (45%). Many
postgraduate students indicate that when writing
academic papers, they need to better analyze
and evaluate information.

Feedback Seeking Behavior: 80% of the
postgraduate students indicate that they actively
seek feedback on their academic writing from
peers, teachers, or advisors. Among them, 50%
of the students prefer to seek feedback from
teachers.

Utilization of Feedback: For the feedback
received, 75% of the students indicate that they

32

make appropriate modifications based on the
feedback.

Satisfaction with Current Level: About 55% of
the postgraduate students indicate that they are
satisfied with their current academic English
discourse strategy ability. However, it is worth
noting that 80% of them indicate that there is still
room for further improvement.

5. SUGGESTIONS AND OUTLOOK

Many respondents suggest strengthening the
training of academic English discourse strategy,
especially in critical thinking and argumentation
skills. At the same time, they also hope to have
more opportunities to participate in international
academic exchanges to improve their cross-
cultural communication ability.

I. Reader Engagement Strategy

Overview: The reader engagement strategy
refers to the ability to connect with the reader,
establish a dialogue, and ensure that the reader
is engaged throughout the text.

Findings: Of the 10,000 respondents, 67%
reported having moderate proficiency in this
strategy, while 28% described themselves as
having high proficiency. Only 5% reported limited
proficiency. Most respondents attributed their
ability to engage readers to their use of
appropriate language, clear structure, and
regular use of feedback from peers and mentors.

Implications: These findings suggest that the
majority of non-English major postgraduate
students have a good understanding of how to
maintain reader engagement. However, further
training and resources should be provided to
enhance the skills of those who report limited
proficiency.
II. Claim-Making Strategy

Overview: The claim-making strategy involves
making assertions in a clear, concise manner
and providing evidence to support those
assertions.

Findings: In terms of claim-making strategy, 52%
of respondents reported moderate proficiency, 37%
reported high proficiency, and 11% reported
limited proficiency. The majority of respondents
indicated that they were able to formulate clear
claims and provide appropriate evidence to
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support them. However, those who reported
limited proficiency often struggled with identifying
relevant evidence and presenting it in a coherent
manner.

Implications: This suggests that while most
students understand the importance of evidence-
based assertions, there is a need for more
explicit training and resources on how to
effectively gather and present evidence.

Il. Accurate Representation Strategy

Overview: The accurate representation strategy
involves ensuring that information is presented in
a precise, reliable manner with minimal bias or
error.

Findings: In terms of accurate representation
strategy, 75% of respondents reported moderate
to high proficiency. However, 25% reported
limited proficiency in this area. Respondents
attributed their ability to present accurate
information to their use of reliable sources,
attention to detail, and regular review of their
work for accuracy. Those who struggled often
mentioned challenges in confirming facts and
keeping up with the latest research.

Implications: These findings suggest that while
most students recognize the importance of
accuracy, there is a need for more resources and
training on how to verify facts and present
information in a reliable manner.

Table 1. Reader Engagement Strategy

proficiency in claim-making strategy, while a
notable portion (37%) reported high proficiency.
A smaller group (11%) reported limited
proficiency, indicating room for improvement in
this area.

Table 3. Accurate Representation Strategy
Proficiency

Proficiency Level Percentage of Respondents

High N/A (Included in Moderate to
High)

Moderate to High 75%

Limited 25%

Proficiency
Proficiency Level  Percentage of Respondents
High 28%
Moderate 67%
Limited 5%
Interpretation: The table illustrates that the

majority of respondents (67%) reported moderate
proficiency in reader engagement strategy, while
a significant portion (28%) reported high
proficiency. Only a small percentage (5%)
reported limited proficiency in this area.

Table 2. Claim-Making Strategy Proficiency

Proficiency Level  Percentage of Respondents

High 37%
Moderate 52%
Limited 11%

Interpretation: The table shows that over half of
the respondents (52%) reported moderate

A comprehensive review of prior studies reveals
that there are significant differences in the
proficiency levels reported in the current survey
compared to previous research. While some
studies have reported high proficiency levels in
reader engagement strategy and claim-making
strategy, the current survey suggests more
respondents fall within the moderate proficiency
category.

One possible explanation for this discrepancy
could be the evolution of strategies over time. It
is likely that newer practitioners or those who
have recently undergone training may exhibit
higher proficiency levels, while those who have
not received recent training or are less exposed
to modern trends may exhibit lower proficiency
levels. This suggests a need for regular training

and updates to ensure consistent high
proficiency levels.
Another  noteworthy  observation is the

comparatively lower percentage of respondents
reporting  high  proficiency in  accurate
representation strategy in the current survey.
This could be attributed to the complexity of this
strategy, which often requires a nuanced
understanding of academic norms and
conventions. It is possible that respondents may
have struggled with this aspect due to a lack of
sufficient training or resources.

Identifying Causes for Gaps: The comparative
analysis highlights several potential reasons for
the observed gaps between the current survey
results and prior research. Firstly, a lack of
regular training and wupdates may have
contributed to the lower proficiency levels
reported in the current survey. Respondents may
not have had access to the most recent best
practices or may not have been exposed to
sufficient training opportunities.



Yang and Chen; Asian J. Educ. Soc. Stud., vol. 50, no. 4, pp. 29-37, 2024; Article no.AJESS.112895

Secondly, a possible explanation for the lower
proficiency in accurate representation strategy
could be a lack of clarity in academic
expectations and norms. This could create
confusion among respondents, leading to
difficulties in accurately representing information
and arguments.

6. CONCLUSION

The comparative analysis highlights the need for
regular training and updates to ensure consistent
high proficiency levels across all strategies.
Additionally, clearer communication of academic
expectations and norms could help respondents
better understand what is expected of them in
terms of accurate representation. Future
research should focus on exploring effective
training methods and materials that can address
these gaps and improve proficiency levels across
all strategies.

CONSENT

All participants will be informed about the
purpose of the survey and their right to withdraw
at any time. Confidentiality of responses will be
ensured through data encryption and access
control.
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APPENDIX QUESTIONNAIRE

The structure of the questionnaire consists of two main sections. The first section collects general
information about the respondent's background, such as their current level of education, major, year
of study, and primary field of study. The second section focuses on the respondent's ability to engage
in expert academic discourse in English, exploring their self-rated ability, challenges they face,
frequency of academic writing, training received, preparation methods, feedback seeking behavior,
incorporating feedback, publication or presentation experience, and their satisfaction with their current
level of academic discourse strategy ability. It also includes open-ended questions to allow
respondents to share their opinions and experiences in greater detail. The questionnaire aims to
provide a comprehensive understanding of the academic discourse strategy ability of postgraduate
students majoring in non-English majors in China.

Section 1: General Information
*Q1. What is your current level of education?

Bachelor's Degree
Master's Degree
Doctoral Degree

*Q2. What is your major?

[]
*Q3. What is your year of study?

Freshman
Sophomore
Junior
Senior

*Q4. What is your primary field of study?
[]

Section 2: Academic Discourse Strategy Ability
*Q5. How would you rate your ability to engage in expert academic discourse in English?

1 (Low)
2 (Moderate)
3 (High)

*Q6. Which aspects of academic discourse do you find most challenging? (Choose all that apply)
Grammar

Vocabulary

Argumentation

Critical Thinking

Summarizing and Paraphrasing
Other: []

*Q7. How often do you engage in academic writing in English?
Daily

Weekly
Monthly

35
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Seldom/Never

*Q8. Do you receive any formal training in academic discourse strategy?
Yes

No

If "Yes", please skip to Q10. If "No", continue to Q9.

*Q9. What do you believe are the reasons for not receiving formal training? (Choose all that apply)
Lack of availability of resources

Lack of interest/motivation

Lack of time/scheduling conflicts

Other: []

*Q10. How do you believe formal training in academic discourse strategy could be improved? (Open-
ended)

[]

*Q11. How do you usually prepare for academic writing in English? (Open-ended)

[]

*Q12. Do you seek feedback on your academic writing from peers, teachers, or mentors?
Yes, from peers

Yes, from teachers/mentors only

Yes, from both peers and teachers/mentors

No, | do not seek feedback

If you selected "Yes" in the previous question, please answer Q13. If "No", skip to Q15.

*Q13. Who do you prefer to seek feedback from and why? (Open-ended)
[]

*Q14. How do you incorporate feedback into your academic writing? (Open-ended)

[]

*Q15. Do you believe feedback on your academic writing helps improve your ability to engage in
expert academic discourse?

Yes, definitely
Yes, to some extent
No, not really

If "Yes", please explain in Q16. If "No", skip to Q18.

*Q16. How does feedback help improve your academic discourse strategy ability? (Open-ended)

[]

*Q17. Have you ever submitted your academic writing for publication or presentation?
Yes

No

If "Yes", please answer Q18. If "No", skip to Q20.

*Q18. How did your experience with publication or presentation differ from your expectations? (Open-
ended)

[]
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*Q19. Do you believe your current level of academic discourse strategy ability is sufficient for your
academic and career goals?

Yes, definitely
Yes, to some extent
No, not really

If "No", please explain in Q20. If "Yes", skip to Q22.

*Q20. What are the challenges you face with your current level of academic discourse strategy ability?
(Open-ended)
[]

*Q21. Do you have any suggestions for improving the current state of academic discourse strategy
ability among postgraduate students majoring in non-English majors in China? (Open-ended)

[]
© Copyright (2024): Author(s). The licensee is the journal publisher. This is an Open Access article distributed under the terms

of the Creative Commons Attribution License (http://creativecommons.org/licenses/by/4.0 ), which permits unrestricted use,
distribution, and reproduction in any medium, provided the original work is properly cited

Peer-review history:
The peer review history for this paper can be accessed here:
https://www.sdiarticle5.com/review-history/112895

37


http://creativecommons.org/licenses/by/4.0

